— I
C J= [
CARIBBEAN JOURNAL

OF EDUCATION AND
DEVELOPMENT

Examining the School Climate Influence on Jamaican Secondary
School Students: A Comprehensive Literature Review

Michele Small Bartley
The University of the West Indies, Mona

Abstract

The article synthesises the literature on the socioecological factors within the school climate - quality
and character of school life (Cohen, 2009) influencing adolescents’ resilience. The review focuses on
social relationships and the mechanisms used for teaching and learning practices. Resilience is a positive
development outcome resulting from a triadic interactive process between the adolescent, the internal
capacity, and the socioecological factors within the environment (Ungar, 2008). Changes imposed by
COVID-19 on teaching and learning practices assumedly altered the school climate and are known
to impact adolescents’ psychosocial well-being. Transforming the school climate at its minimum will
require improving social relationships, communicating expectations, and creating a school environment
where students will feel safe. Giving students autonomy through active and productive engagement in
decisions that affect their developmental outcomes is critical for success. Expansion of this study requires
applying a methodological approach that allows for students’ perspectives of the school climate, careful
measurement of their resilience levels and lived experiences of students and other school personnel.

Keywords: adolescent, school climate, resilience, COVID-19

Introduction

Investing in human capital is crucial for society
to thrive. Nations must support their citizens
by addressing vulnerabilities and risks. For this
reason, the United Nations encourages countries
to develop strategies that empower individuals
through education and health systems and social
support to overcome and cope with environmental
challenges (United Nations, 2014).

The COVID-19 pandemic had a recent and
widespread impact on the global population. It has
affected all sectors, including social, economic,
health, and education. Schools and businesses
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worldwide had to close to prevent the spread of the
virus, causing a halt in the teaching and learning
process (Peng & Simpson-Bell, 2022). Education
being a fundamental right for all children plays a
crucial role in shaping their characters, attitudes,
behaviours, and choices. Therefore, countries’
education sectors launched digital learning
platforms to continue the teaching and learning
process (Parker et al., 2021). Jamaica was no
exception; it resorted to remote teaching and
learning practices through audiovisual and digital
media (Jamaica Education Transformation, 2021).
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Despite efforts to ensure continuous teaching
and learning, the United Nations (2022) has
observed an increase in the number of children
not attending school. This is particularly true
for those from disadvantaged households who
lack the necessary learning tools to advance
their education. Generally children, particularly
adolescents in the midst of changes, face social
challenges and require additional support
and appropriate resources to achieve positive
outcomes. Therefore, adapting to changes
within the school sometimes requires more than
individual effort. As Goldstein and Brooks (2005)
suggested, a supportive, engaging, and nurturing
school environment is necessary to foster
children’s development and resilience.

The concept of resilience is often defined as
an individual’s ability to bounce back, adapt, or
adjust to adversity, trauma, and crisis (Baron,
2002; Masten & Garmezy, 1985). However, Ungar
(2008) expands the definition of resilience to
include

both the capacity of individuals to navigate

their way to the psychological, social,

cultural, and physical resources that
sustain their well-being and their capacity
individually and collectively to negotiate

for these resources to be provided and

experienced in culturally meaningful ways
(Ungar, 2008, p. 225).

In order to promote school transformation, it
is important to consider the school climate from
the perspectives of both students and teachers
(Thapa, Cohen, & D'Alessandro, 2012). Cohen
(2013) defines school climate as the overall quality
and nature of school life (p. 413), encompassing
everything from interpersonal relationships
and norms to teaching, learning, leadership
practices, values, goals, and school structure
(Cohen, 2013, p. 413). By analysing the school
climate and its impact on students’ resilience, we
can transform the school environment to more
sustainably contribute to Jamaica’s national goal
of empowering its citizens to reach their full
potential through human capital development
(PIOJ, 2009, p. xv).
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Conceptual Framework

The basis of this framework is the
Ungar Ecological Model of Resilience (Ungar,
2011), the Bronfenbrenner Ecological Model
(Bronfenbrenner, 1979), and tenets from the
Positive Youth Development Model (Lerner et
al.,, 2000). As the Bronfenbrenner Ecological
Model suggests, an individual’s development
is shaped by the complex interplay between
their environment and various socio-ecological
factors (Bronfenbrenner, 1979; Bronfenbrenner
& Morris, 2006). Therefore, the socioecological
factors, such as, sociohistorical, sociocultural,
and socioeconomic elements influence the
adolescent well-being and development. These
factors impact how adolescents interpret their
interactions with others and how they view
themselves. This interpretation is guided by their
social cognition, self-competencies, beliefs, and
the valence of environmental variables that create
either protective or risk factors (Eccles & Roeser,
2011; Bandura, 1997). The school climate also
plays a critical role in shaping an adolescent’s
resilience, that is, their ability to navigate their
present circumstantial conditions and negotiate
the available resources (Ungar, 2008)—in short,
thrive. This condition is likely when positive
teacher and peer relationships, clear expectations,
disciplinary practices, and protective mechanisms
that create a sense of safety are provided. This, in
turn, enables adolescents to function productively
within their socioecological space (Ungar, 2012)
(See Figure 1).

School Transformation: Jamaica

Sustainable Development Goal #4 implores
a shift of conventional education delivery with a
greater focus on inclusion and equitable quality
education contingent on the teaching and learning
process. The emphasis on improving intellectual
capacity too often distracts from the holistic
approach that affords quality education which
expands and bolsters the personality, inherent
talents, and abilities that enable adequate human
functioning. Holistically, education contributes
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Conceptual Framework (adapted, Bronfenbrenner (1979)
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to more significant developmental attainments
(Aldridge, McChesney, & Afari, 2019).

Over the past few decades, the agenda to
transform the education system to embrace
a positive developmental approach has been
seen in some countries. For example, Finland
and Ireland reformed their educational systems
using an inclusive stakeholder approach to
focus on well-being as part of the school
curriculum (Leppdkari & Oy, 2013). Finland
addressed children’s well-being using teacher
leadership to build children’s resilience
(Hargreaves et al., 2007), while Ireland applied
mental health strategies within the school system
to transform their young people by enabling the
development of personal life skills (Power et al.,
2008). Overall, these countries recognised the
need for improving socioemotional competencies
as an “impetus for cultural, social and economic
development” (Knight et al., 2007, p. 8).

Countries within the Caribbean have initiated
this process—Jamaica is an example of one
of these countries. Jamaica’s recognition of
the relevance and importance of education
in nation-building and human  capital
development has led the government to employ

ADOLESCENTS’
LEVEL RESILIENCE

transformative efforts to revamp and align
the education system to the National Vision:
“Jamaica, the place of choice to live, work, raise
families, and do business” (Education Task Force,
2004; PIOJ 2009, p. xv; Jamaica Education
Transformation Commission, 2021).

Albeit the Jamaican education system has been
influenced by colonial legacies, the government
has taken measures to address inequality. At the
secondary education level, upgrades were made
to schools by rebranding them as high schools
(Ministry of Education, 2021) and providing free
access to education for all secondary school-age
children (Tingling, 2015). However, despite these
efforts, students’ performance in upgraded schools
remained relatively low (Knight et al., 2007).
Traditional schools, which have a pre-existing
supportive network, offer greater educational
support and opportunities compared to upgraded
or non-traditional schools (Jamaica Information
Service, 2006).

According to the National Education
Inspectorate (2015), there are concerns about the
quality and effectivenessofeducationinthesystem
due to persistent inequality at the primary and
secondary levels. The COVID-19 pandemic has
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worsened these inadequacies, inequity, and
inequality, emphasising the need to address
these issues wurgently (Jamaica Education
Transformation Commission, 2021).

In 2020, the Government recognised the
challenges schools and students face due to
the pandemic. Prompt action was taken using
audiovisual (radio and television) and online
platforms for teaching and learning (Jamaica
Education Transformation, 2021).

However, due to socioeconomic disparities,
some students did not have access to the
necessary learning tools, impacting their
educational  progress  (Blackman, 2021).
This condition coupled with the lack of social
interaction, has influenced their learning and
the rate of their development. UNESCO (2020)
highlighted the setback in achieving equality and
access to education due to the issues associated
with COVID-19. The social environment of
schools plays a vital role in learning and
development (Goldstein & Brooks, 2005).
Essentially, developing the whole child is crucial
because children spend a significant amount
of time at school learning and interacting with
peers and teachers, which greatly influences
their behaviour (Eccles et al.,, 2011). 1In
essence, the quality of a student’s experience
at school affects their social, emotional, and
physical well-being.

Schools as Supportive Institutions

School and School Climate

Education is a basic human right emphasised
in Article 28 of the United Nations Convention
on the Rights of the Child. It promotes creating
a tolerant, respectful, and appreciative
atmosphere for human differences in schools
(United Nations, 1990). Schools are critical in
preparing children for society and adulthood by
fostering their intellectual and social abilities
through educational regulations, structured
curricula, and socialisation (Education Reform,
2013; Eccles et al., 2011). According to Eccles
et al. (2011), schooling links various ecological
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system levels, which affect human behaviour.
Notably, educational policies and regulations
are shaped by societal norms, practices, and
culture, which further influence how schools
operate, including social interactions, teaching
and learning practices, and leadership.

Ungar (2012) argues that the education
system allows students to adapt positively to
challenges and become well-rounded citizens.
Cohen (2009) stresses the significance
of implementing measures to eliminate
bullying and punitive disciplinary actions,
ensuring healthy educational experiences.
Therefore, it is crucial to develop age-appropriate
programmes that recognise individual capacities
and competencies, offering appropriate care,
resources, and opportunities to promote positive
adolescent development (Landgren, 2005; Lerner
et al., 2011; Ungar, 2012; UNICEF, 2012, 2022).

Ensuring a high-quality experience for
secondary school studentsiis crucial for their social
and emotional development. According to Durlak
et al. (2011), fostering social and emotional
competencies can lead to improved behaviour,
such as increased prosocial actions and decreased
conduct and internalising issues. However,
the COVID-19 pandemic has disrupted school
operations and impacted students, particularly
those from disadvantaged backgrounds and
those with pre-existing conditions. Parker et
al. (2021) found that despite efforts to address
educational needs during the pandemic,
children in poor living conditions and those with
disabilities in several Caribbean countries faced
significant challenges. Additionally, students with
limited internal resources struggled to adapt to
the changes brought on by the pandemic.

A positive school environment with caring
and supportive relationships can boost
students’ sense of belonging and promote self-
esteem, confidence, and self-efficacy through
interactions with peers and teachers (Evans,
2006; Meskauskiené, 2017; Pottinger & Stair,
2009). Meskauskiené (2017) discovered that
teacher quality demonstrated through traits like
respect, sincerity, trust, tolerance, and support
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can positively impact students’ self-esteem.
Such a positive environment can motivate
students to work harder and more diligently
towards their academic goals, as they develop
trust in their teachers and feel empowered to
succeed (Benard, 2004; Martin & Dowson, 2009,
as cited in Furrer et al., 2014).

A study by Gardner and Webb (2017) with
334 Jamaican adolescents found that high self-
esteem, as well as support from peers and family,
were protective factors against depression
and anxiety among Jamaican adolescents.
Conversely, low self-esteem was identified as
a risk factor that increased the likelihood of
poor decision-making and negative behaviours,
which had an adverse impact on their well-being.
Keddie (1992) elaborated on this symbiotic
relationship, reporting that Jamaican adolescents
with low self-esteem were more likely to
experience teenage pregnancy. Additional
studies have shown that adolescents experience
greater self-doubt and anxiety when protective
factors are limited and difficult situations are
encountered (Schwarzer & Warner, 2013).

The school climate reflects the interpersonal
relationships between peers and teachers, as
well as the collective and individual feelings
of safety (Bear et al.,, 2016). Devine and
Cohen (2007) emphasise that school climate
is the nexus between personal and group
experience. Collectively, school climate—the
quality and character of school life” (Cohen
et al.,, 2009)—emanates from the school
culture, in which artefacts, such as school
regulations, policies and physical infrastructure,
are enshrined into values, practices and
behavioural norms (Schein, 2009).

For many students, the school is a primary
source of socialisation and support (UNICEF,
2020; OECD, 2020). As Stewart (2013) notes,
social interaction is an integral part of human
existence, and the quality and quantity of
interaction directly impact the strength of social
and relational capabilities developed during these
interactions.

The role of schools in promoting overall well-
being through fostering positive relationships
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between students, and teachers, was impeded
by the COVID-19 restrictions. Students were
unable to interact with others as closely as
before, leading to a negative impact on their
mental health (Bourne et al., 2021; UNICEF,
2020; Parker et al., 2021). Studies have shown
that students without access to digital devices,
particularly the more disadvantaged, faced even
greater challenges in terms of socialisation and
learning, leaving them more vulnerable (Parker
& Alfaro, 2021; UNICEF, 2020; OECD, 2020).

Adolescence: Impressional Period

Adolescence is a crucial period in human
development, as it marks the transition from
childhood to adulthood. During this time,
individuals undergo physiological, psychological,
and cognitive changes in preparation for the
responsibilities of adulthood (UNICEF, 2012).
The World Health Organization (2016) highlights
that adolescence is a time for growth, self-
discovery, identity formation, skill development,
and exposure to various social influences and
risks. This stage of life is significant, as it enables
individuals to establish their sense of self,
adopt behavioural norms, and embrace values
necessary for adulthood (Smetana et al., 2014;
World Health Organization, 2016).

Typically, adolescents are characterised
as high risk-takers, attributed to their fragile
emotionality and heightened vulnerability
(Hashmi, 2013). They are often seen as delinquent
or provokers of law and order—presenting
themselves as victims and or perpetrators of
crime and violence (e.g., CCYD, 2010; Ministry of
National Security, 2013; Smith & Green, 2007).
With the varied risk factors within their
environment, some experience poor school
attendance or dropout, while some exhibit
poor social conduct, resulting in an increased
rate of adolescent pregnancy, suicide
ideation, depression, and school violence
(UNICEF, 2016, 2018).

Albeit these deviant behaviours are
often attributed to adolescents or vyouth,
Braithwaite (2009) argues that within high-risk
environments where there is limited protective
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factors, engaging in risky behaviours sometimes
compensates for psychological conciliation to
avoid emotional pains evoked by feelings of
depression, confusion, fear, frustration, and
low self-esteem (p. 5). The human compulsion
for pleasure over pain lends to Braithwaite’s
explanation suggesting that some youth
demonstrate these behaviours in exchange for a
euphoric experience and, some, rebellion. Hofer
et al. (2010) underscore this claim by inferring
that the regulatory process occurring during
adolescence contributes to the adolescents’
behavioural response and adaption to stressors,
inadvertently affecting the quality of their
psychosocial functioning (p. 572).

The reasons behind risky behaviours
during adolescence have piqued the interest
of many researchers due to the increased
vulnerability of this stage. According to
Steinberg (2020), brain development
during adolescence can contribute to such
behaviours, but as the brain matures, cognitive
control improves, and dependency on peers
decreases. The ultimate result is establishing
identity and purpose through life-changing
experiences, which can increase vulnerability
to external demands and expectations from
family, schools, and intimate partners (Mezulis
et al., 2010). To mitigate such risks, supportive
environments are necessary to strengthen
internal capacities and buffer developmental
challenges (UNDP, 2014; Ungar et al.,, 2011;
WHO, 2016).

In a longitudinal study, Lerner and Lerner
(2011) emphasise the critical role of support
in ensuring positive outcomes for adolescents.
Family, school, and community resources
were found to have a positive impact on youth
development and civic engagement. Adolescents
demonstrated more developmental assets
when parents, teachers, and other supporting
adults were involved.

Recent research on the behaviour of
adolescents has unveiled some interesting
insights into their level of dependence. While
teenagers have traditionally been known to
gradually distance themselves from their parents,
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longitudinal studies have confirmed a normative
decrease in this relationship over time (Tsai et
al., 2013). Adolescents find greater security and
respect from their peers (Hashmi, 2013). This
separation is often attributed to parents’ need
for control and autonomy and their perception
of their child as rebellious (Branje, 2018).
Moreover, studies have shown that authoritarian
parenting practices can lead to poor behavioural
conduct in boys and heightened depression,
anger, and suicide rates among girls (Smith &
Moore, 2013). However, when adolescents have
an enabling environment and opportunities to
express themselves without fear of victimisation,
they can better regulate their self-esteem and
resilience (UNICEF, 2012). Many teenagers now
take a more active role in their development
by creating a two-way communication process
(Smetana et al., 2014).

Socioecological Variables

While there are certain universal traits and
behaviours that can be attributed to adolescents,
the group is quite diverse due to varying cultural
norms and values (Chen, 2001). Jamaican
adolescents, in particular, are affected by
colonial artefacts, norms, values, and practices.
The socio-historical, economic, and cultural
factors in their lives can lead to both positive and
negative outcomes. Unfortunately, high levels of
crime, violence, poverty, social inequality, and
inequity (Harriot & Jones, 2016) can result in
negative behavioural responses. Notably, urban
children from lower socioeconomic backgrounds
are two to three times more likely to withess
violent events (Samms-Vaughan et al., 2005).
Those from higher socioeconomic groups tend
to live in safer communities and have fewer
experiences witnessing violence. Comparatively,
children exposed to crime and violence are
more likely to exhibit symptoms of depression
(Small-Bartley, 2010).

The social reality among some Jamaicans
reveals the ongoing thought of attractiveness
being associated with lighter skin colour, causing
some Jamaicans to bleach their skin to acquire
beauty and attract partners (Charles etal., 2017).
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Cultural practices and beliefs within society have
influenced the sexual behaviours of adolescents,
increasing sexual transmitted infections, sexual
violence, and pregnancies (UNICEF, 2018).
According to McFarlane et al. (2019), adolescent
pregnancy is rooted in several cultural factors,
such as, ‘“intergenerational transmission of
teenage pregnancy, the prevalence of absentee
fathers and romantic partners, experiences of
sexual abuse and the influence of media and
popular culture” (p. 13). Wilson-Mitchell et al.
(2014) conducted a study with adolescent girls
13-15 years and noted that many girls faced
the existential reality of child abuse and sexual
violence, with approximately 23% of the sample
admitting to attempting suicide one or more times
in the last 12 months due to sexual innuendos.
Despite ratifying the Convention on the
Rights of the Child, corporal punishment remains
prevalent in the Caribbean and is used to
discipline children (Bailey et al., 2014; UNICEF,
2021). A recent report by UNICEF indicates a
need for a ban on corporal punishment due to
its widespread use across the island (UNICEF,
2021). Unfortunately, children from poorer
families are at a higher risk of experiencing
severe physical punishment compared
to their wealthier peers (UNICEF, 2011). Living in
high-risk communities and homes also exposes
adolescents to substance use, which can hinder
their participation in age-appropriate activities
and negatively impact their social relationships
within the family and with positive friends
(Connell et al., 2010; Segal & Stewart, 1996).
The interplay of various factors during
adolescence plays a significant role in shaping
one's ability to regulate oneself, make sound
decisions, and tackle problems critically. However,
some adolescents may be exposed to unfavourable
circumstances, such as poverty, abuse, family
and community violence, and other risk factors,
which can hinder their development. Research
posits that those exposed to such risks are more
prone to emotional and psychological distress
(Parker et al., 2021). As highlighted by WHO
(2012), social class and socioeconomic factors are
key determinants of adolescents’ well-being and
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can either level the playing field for all youth or
exacerbate the systemic advantages of privileged
ones while minimising those of the less privileged.

Richter et al's (2009) study utilised
multilevel logistic regression models to analyse
“socioeconomic differences in self-rated health
among adolescents and the contribution of health-
related behaviours” (p. 396). The study revealed
that adolescents from higher socioeconomic
backgrounds were more inclined to make healthier
choices than those from low socioeconomic
backgrounds. Moreover, the research found a link
between self-rated health and family affluence
across different countries, indicating that
adolescents from higher SES backgrounds have
an advantage in accessing necessary resources
and opportunities, which translates into more
social, health, and academic options.

A study conducted by Fox and Strachan
(2007) on Jamaican adolescents highlights the
importance of having protective factors at home
and school. The study found that the absence of
these factors can lead to alcohol and substance
abuse, as well as other negative behaviours. The
study revealed that one-third of the adolescents
in the sample had experienced physical attacks,
while 13% were perpetrators. To further
emphasise the significance of a supportive
environment, Ungar et al. (2011) conducted a
qualitative study with disadvantaged youth from
five different countries. The study showcased
the positive impact of youth contributing to their
families and coping with chronic adversities.
According to the researchers, youth who
were given the opportunity to contribute to
the adultification process in a culturally and
developmentally appropriate manner were more
likely to access relevant resources that promote
well-being. The study also highlighted the dual
contribution of both youth and their caregivers
to the development of psychosocial well-being in
the context of multiple risks.

Negative societal influences or risk factors
can lead to various behavioural responses in
youth, including increased crime and violence,
victimisation, adolescent pregnancies, suicide
and suicide ideation, and substance abuse (Bailey,
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2011; Braithwaite, 2009; UNICEF, 2012, 2018).
However, Telzer et al. (2018) argue that positive
social impact can influence social adjustment and
lead to positive outcomes in youth. They suggest
that taking advantage of the social context of
adolescents and their sensitivity to societal
norms can be critical for positive adjustment.

Resilience: A Dynamic Concept

Understanding resilience is not exclusive to
studying the individual’s innate traits to cope
with trauma or crisis or, as commonly stated
— being able to bounce back (Ungar, 2011).
Studies over a few decades have revealed that
an individual’s innate capacity can be stymied or
bolstered depending on the interacting variables
and multiple systems within their socioecological
space (Rutter, 1987; Ungar, 2008; Ungar et al.,
2021). For this reason, studies have purported
resilience as a dynamic socio-ecological
process and a positive development outcome
precipitated by cultural elements, environmental
opportunities and resources made available
along the developmental pathways, despite
exposure to adverse conditions (Ungar, 2008;
Ungar, 2012).

Resilience Models

Over the years, the multiple approaches
and varying resilience perspectives have led
to three general resilience models (Crawford,
2006). The Challenge Model of Resilience
highlights a curvilinear relationship between
the risk and the outcome. The model suggests
that exposure to severe adverse conditions
(e.g., poverty, poor parenting style, violence)
will, over time, reduce the individual coping
capacity. However, mild exposure will likely
build the ability to deal with future occurrences
(O’Leary, 1998; Rutter, 1987).

The Compensatory Model of Resilience
explicates the opposing nature of the risk
factors and protective or compensatory factors.
It suggests that if the protective factors are
compelling (e.g., social support or high self-
efficacy), they compensate for risk factors,
increasing the likelihood of a positive outcome.
Conversely, the model proposes that when risk
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factors are more powerful (e.g., no or limited
social support, low socioeconomic status) and the
compensatory factors weaken, the individual is
most likely to elicit a negative response (Fleming
& Ledogar, 2008; Ledesma, 2014).

The Protective Model of Resilience explains
the important connection between protective
or promotive factors and an individual’s
capacity. According to this model, providing
developmentally appropriate services and
opportunities to someone can strengthen their
ability to adapt and succeed (O’Leary, 1998).
To further develop on this model, Ungar (2015),
proposes the Ungar’s Ecological Model of
Resilience, which considers the developmental
path and sociocultural context of adolescents,
recognising that resources and opportunities are
crucial for navigating adversity and thriving.

Building Resilience

The outcomes of students as functional,
productive citizens have rested on the arms of
academicachievements or performance, with little
focus on the social and emotional competencies
necessary to advance along their life trajectories.
Some students fail to succeed during their
developmental pathway, as sometimes their
internal capacities are compromised or not
supported by their environments. In essence,
the home, school, community, and/or society
may fail to provide the necessary resources and
opportunities to facilitate success and reduce
the barriers or risks they may experience
(Ungar, 2008). Fundamentally, resilience is
influenced by an individual’s capacity, supportive
relationships, and systems to cope with stressors
and adversities.

Studies show the debilitating effects of the low
internal capacity of adolescents to make effective
decisions. Schwarzer and Warner (2013) acclaim
that adolescents with low self-efficacy are likely to
evade intimidating or difficult situations and may
experience more significant self-doubt or anxiety
that diminishes functionality. Supporting this
claim, Vaughan-Johnston et al. (2020), in a study
with adolescents, found that self-esteem may
“provide a protective factor against engaging in
physical violence to prevent bullying” (p.14). The
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study also highlights that self-esteem importance
is seen to be strongly associated with “directly
and indirectly defending peers” (Vaughan-
Johnston et al., 2020, p. 14). Similarly, Gardner
and Webb (2017) asserted that social support
(family and peer) and self-esteem are protective
factors in preventing depression and anxiety.
Further, Weiland et al. (2012), using a sample
of youth between the ages of 18 and 22 years
from large communities, found that resilience in
early adolescence is a protective factor against
alcohol problems and drug use, showing the
negative correlation between resilience and
alcohol problems and illicit drug use.

In a learning institution, the teacher’s
appraisal and expectations, and the student’s
perception of their safety, along with other
elements within the school climate, play an
operative role in strengthening the resilience of
adolescents. Schools are important institutions
to provide protective factors to promote
resilience. MeSkauskiené (2017) underlines that
when teachers demonstrated an acceptance of
students as they are, they were more likely to
feel respected and embrace a positive disposition.

On the contrary, Pottinger (2012) argues that
children exposed to punitive disciplinary measures
become disconnected and alienated. Accordingly,
Pottinger and Stair (2009) conducted a study with
225 Jamaica students, in which they found an
association between teachers’ and peers’ limited
trust and unkind treatment towards students
and school performance and resilience. Similarly,
Evan (2006), from a case study conducted in
urban Jamaica, highlighted the harmful effects
of demoralisation of students. The study found
that coercive and punitive measures to maintain
classroom control resulted in an unfavourable
reciprocal exchange between students and
teachers, with students reporting feelings of
resentment and shame. Smith and Moore (2013)
purport that school punitive disciplinary practices
were predictive of poor behavioural conduct and
depressive symptoms, suicide ideation and anger.

Rutter (1987, 2000) elaborated on the
imperative nature of opportunities and support for
youth in adverse conditions to further emphasise
the role of support and an enabling environment
in strengthening resilience. The study highlights
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that risk factors account for less than 50% of
a high-risk population and 50-80% of positive
outcomes among high-risk youth was due to the
provision of opportunities and support during
adverse conditions. Typically, social support plays
an integral role in the psychological well-being of
adolescents, lending to resilience, self-esteem,
and self-efficacy (Dolan et al., 2006, as cited in
Smyth et al., 2015; Berk, 2001; Cobb, 2001).
As adolescents evolve, they see themselves as
receivers and contributors to their development.
Given that the vast majority of their time is spent
in school, schools should be one of the primary
sites to provide the requisite support, resources,
and opportunities to strengthen students’ ability
to adapt, become more self-aware, solve life
problems, make constructive decisions, and
effectively contribute to their development.

Discussion

Fundamentally, the Bronfenbrenner Ecological
Model underscores and provides clarity on
individual’'sdevelopmentand howitisshapedbythe
complex interplay between their environment and
various socio-ecological factors (Bronfenbrenner,
1979; Bronfenbrenner & Morris, 2006). Further
complimented by the Ungar Ecological Model of
Resilience, Ungar (2011) emphasises the role of
the socioecological variables and cultural elements
as critical to adolescent development. According to
evidence provided from the review, schools play
a crucial role in shaping the resilience of students
by creating a positive school climate. Seemingly,
students—adolescents—are  more vulnerable
and require intentional efforts by schools to
promote positive outcomes and resilience. The
evidence suggests that the social and physical
environment within which adolescents operate,
including their homes, schools, and society,
has a significant impact on their outcomes. The
negative school environments have resulted
in adverse effects influencing students’ well-
being, self-esteem, social skills, problem-solving
abilities, and sense of purpose and identity
(Benard, 2004; Fleischmann, 2018).

School climate, being the ™“quality and
character of school life” experienced by students,
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is influenced by the school culture (Schein, 2009),
regulations, policies, and physical infrastructure
(Eccles et al., 2011). Given the importance of
developing students’ resilience through the
education system, itis critical to carefully consider
the design and implementation of the elements
that contribute to a positive school climate.

Evidently, in Jamaica, the use of corporal
punishment and other punitive measures in
schools have, in some cases, acted as risk factors
which may have led to an increase in delinquent
behaviour and drug use among students (Evan,
2006; Fox et al., 2007 ; Pottinger, 2012; Pottinger
et al.,, 2009; UNICEF, 2021). Students exposed
to high risk factors associated with COVID-19
coupled with other negative issues such as
violence exposure are likely to experience higher
vulnerability that may lead to poor school
attendance, and poor social conduct (Parker et
al.,, 2021; Rutter, 2000; UNICEF, 2016, 2018;
Weiland et al., 2012;). Adolescents, particularly
the most vulnerable and at-risk require
added support for strengthening resilience
(Rutter, 2000; Weiland et al., 2012).

On the contrary, students provided with
positive educational experiences are more likely
to foster healthy and productive behaviours
(Cohen, 2009; Schwarzer et al., 2013; Vaughan-
Johnston et al., 2020). While resilience is often
thought of as an individual’s ability to overcome
their circumstances, it is also greatly influenced
by the social and ecological agents present in
their environment (Ungar, 2008; Ungar, 2011).

As Jamaica seeks to fulfil its national
development goal to “empower Jamaicans to
achieve their fullest potential” (PIOJ, 2009,
p. xv), transforming the school climate within
secondary schools should be paramount on
its agenda. Secondary school students are
transitioning to higher education and joining the
workforce, further assisting the country’s social
and economic development.

Conclusion and Recommendations

The use of harsh disciplinary measures like
corporal punishment in Jamaican schools have
resulted in negative school climates, leading
to a rise in delinquent behaviour and drug use
among students (Evan, 2006; Pottinger, 2012;
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Pottinger et al., 2009; UNICEF, 2021). To mitigate
these risks, it is important to build resilience in
adolescents, especially those who face higher risk
factors such as exposure to violence and gangs
(Weiland et al., 2012; Rutter, 2000). Schools
that provide positive educational experiences
are more likely to foster healthy and productive
behaviours in students (Cohen, 2009; Schwarzer
et al., 2013; Vaughan-Johnston et al., 2020).

Examining school climate and its influence
on students’ resilience requires a comprehensive
view of the dynamic interplay between individuals
and their environment. Inevitably considering
the social psychological theories and principles
is crucial in broadening the understanding of the
school climate and students’ resilience. While
resilience is often thought of as an individual’s
ability to overcome their circumstances, it is
also crucial to recognize that the development
of adolescents is not solely determined by
internal factors, but is deeply intertwined with
the social and ecological agents present in their
environment. (Ungar 2008; Ungar, 2011). This
dynamic interaction shapes their experiences,
choices, and ultimately, their path towards healthy
development. Failure to address the challenges
they face, often amplified by their environment,
can have far-reaching consequences, not only for
individuals but also for entire societies.

Concerning the likely disparity in school
types at the secondary level, understanding the
critical contextual variables to build resilience is
relevance to students’ outcomes. To establish
positive school climates and promote students’
resilience, it is proposed that more attention be
given to the cultural and historical elements as well
as the current new trends and norms occurring
among adolescents. Further studies should
examine the cultural nuance within the society
and school norms and practices, considering
students’ perspectives, the environment, and
available resources for students’ development.
Analyses of the school climate as a determinant of
students’ resilience should also take into account
the distinctive types of secondary schools in
Jamaica, both traditional and upgraded, and how
they operate within the social structure of the
country. The literature should be synthesized to
further inform this discussion.
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Implications for Further Study

While the evidence suggests a connection
between school climate and student outcomes, a
deeper investigation is necessary. School climate
is a multifaceted concept that can be viewed from
different perspectives. To truly understand the
school climate of secondary schools in Jamaica,
it is essential to identify the key variables
that accurately measure this construct in the
Jamaican context. Additionally, a comprehensive
methodology that captures students’ perspectives
and lived experiences should be utilized.
The literature indicates that some schools may
have a positive school climate while others have
a negative one, resulting in positive or negative
student outcomes. This highlights the importance
of further investigation into the variations in
school climate across different types of schools
in Jamaica.
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(SALISES), The UWI, and is determined to
continue her impactful work in the field and
make a difference in the lives of others.

References

Aldridge, J. M., McChesney, K., & Afari, E.
(2019). Associations between school
climate and student life satisfaction:
resilience and bullying as mediating
factors. Learning Environments Research,
1-22. https://doi.org/10.1007/ s10984-
019-09296-9

53

Bailey, C., Robinson, T., & Coore-Desai,

C. (2014). Corporal punishment in the
Caribbean: attitudes and practices.
Social and Economic Studies, 63 (3 & 4).

Bandura, A. (1997). Self-efficacy: The
exercise of control. Freeman.

Baron, R., & Byrne, D. (2002). Social
psychology (10th ed.). Allyn & Bacon.

Bear, G., Yang, C., Harris, A., Mantz, L.,
Hearn, S., & Boyer, D. (2016). Technical
Manual for the Delaware School Survey:
Scales of School Climate; Bullying
Victimisation; Student Engagement;
Positive, Punitive, and Social Emotional
Learning Techniques; and Social and
Emotional Competencies. Retrieved from
http://wh1l.oet.udel.edu/pbs/wp-content/
uploads/2011/12/Delaware-School-
Survey-TechnicalManual-Fall-2016. pdf

Benard, B. (2004). Resiliency: What we have
learned. WestEd.

Berk, L. (2001). Development through the
lifespan. Pearson Education.

Blackman, S. N. J. (2021). The impact of
Covid-19 on education equity: A view from
Barbados and Jamaica. Prospects, 1-15.
https://doi.org/10.1007/s11125-021-
09568-4

Bourne, P. A., Ferguson, J., Forbes, T., Israel,
M., Banton, K. D. Z., Peterkin, V., &
Burke, M. (2021). The influence of social
isolation on the psychological well-being of
Jamaicans during COVID-19. International
Journal of Emergency Mental Health and
Human Resilience, 23(3).

Branje, S. (2018). Development of parent-
adolescent relationships: Conflict
interactions as a mechanism of change.
Child Development Perspectives, 12(3),
171-176. https://doi.org/10.1111/
cdep.12278

Bronfenbrenner, U. (1979). The ecology of
human development: Experiments in
nature and design. Harvard University
Press.



54

Bronfenbrenner, U., & Morris, P. A. (2006).
The bioecological model of human
development. In W. Damon & R. M. Lerner
(Eds.), Handbook of Child Psychology,
Vol. 1: Theoretical Models of Human
Development (6th ed., pp. 793-828). John
Wiley.

Charles, C. A., & McLean, K. (2017). Body
image disturbance and skin bleaching.
British Journal of Psychology, 108(4),
783-796. https://doi.org/10.1111/
bjop.12241

Cobb, N. (2001). Adolescence: Continuity,
change & diversity. Mayfield.

Cohen, J. (2009). Transforming school
climate: Educational and psychoanalytic
perspectives. Introduction. Schools:
Studies in Education, 6(1). https://doi.
org/10.1086/597659

Cohen, J. (2013). Creating a positive school
climate: A foundation for resilience. In S.
Goldstein & R. B. Brooks (Eds.), Handbook
of Resilience in Children (pp. 411-423).
https://doi.org/10.1007/978-1-4614-
3661-4_24

Connell, C. M., Gilreath, T. D., Aklin, W. M.,

& Brex, R. A. (2010). Social-ecological
influences on patterns of substance use
among non-metropolitan high school
students. American Journal of Community
Psychology, 45(1-2), 36-48.
https://doi.org/10.1007/s10464-009-
9289-x

Crawford, K. (2006). Risk and protective
factors related to resilience in adolescents
in an alternative education program
[Doctoral dissertation, University of South
Florida]. USF Tampa Graduate Theses &
Dissertations. http://scholarcommons.usf.
edu/etd/2493

Devine, J., & Cohen, J. (2007). Making
your school safe: Strategies to protect
children and promote learning. Teachers
College Press. Durlak, J. A., Weissberg,

R. P., Dymnicki, A. B., Taylor, R. D., &

Small Bartley

Schellinger, K. B. (2011). The impact of
enhancing students’ social and emotional
learning:

A meta-analysis of school-based universal
interventions. Child Development, 82(1),
405-432. https://doi.org/10.1111/j.1467-
8624.2010.01564.x

Eccles, J. S., & Roeser, R. W. (2011). Schools
as developmental contexts during
adolescence. Journal of Research on
Adolescence, 21, 225-241. https://doi.
org/10.1111/j.1532-7795.2010.00725.x

Education Reform. (2013, November 25).
School culture. The Glossary of Education
Reform.https://www.edglossary.org/
school-culture/

Ember, C., Pitek, E., & Ringen, E. (2017).
Adolescence. Yale University. https://hraf.
yale.edu/ehc/assets/summaries/ pdfs/
adolescence.pdf

Education Task Force (2004). Jamaica: A
transformed education system. Final
report. Ministry of Education, Youth, &
Information, Jamaica.

Evan, G. (2006). Child development and
the physical environment. Annual
Review of Psychology, 57, 423-451.
https://doi.org/10.1146/annurev.
psych.57.102904.190057

Fleming, J., & Ledogar, R. (2008). Resilience
and indigenous spirituality: a literature
review. Pimatisiwin, 6(2).

Fox, K., & Gordon-Strachan, G. (2007).
Jamaican youth risk and resiliency
behaviour survey 2005: school-based
survey on risk and resiliency behaviours
of 10-15 year olds. Retrieved August
2018, from https://www.researchgate.
net/publication/242189734_Jamaican_
Youth_Risk_and_Resiliency_Behaviour_
Survey_2005

Furrer, C., Skinner, E., & Pitzer, J. (2014).
The influence of teacher and peer
relationships on students’ classroom
engagement and everyday motivational



Examining the School Climate Influence

resilience. National Society for the Study
of Education, 113(1). Retrieved August
2018, from https://www.researchgate.net/
publication/248702173_The_Influence_
of_Teacher_and_Peer_Relationships_on_
Students’_Classroom_Engagement_and_
Everyday_Resilience

Gardner, A. A., & Webb, H. J. (2017).
A contextual examination of the
associations between social support,
self-esteem, and psychological well-being
among Jamaican adolescents. Youth &
Society, 51(5), 707-730. https://doi.
org/10.1177/0044118x17707450

Garmezy, N., Masten, A. S., & Tellegen,
A. (1984). The study of stress and
competence in children: A building block
for developmental psychopathology. Child
Development, 55(1), 97. https://doi.
org/10.2307/1129837

Goldstein, S., & Brooks, R. B. (Eds.). (2005).
Handbook of Resilience in Children.
Springer US. https://doi.org/10.1007/
b107978 Hargreaves, A., Halasz, G.,
& Pont, B. (2007). School leadership
for systemic improvement in Finland:
A case study report for the OECD
activity—Improving school leadership.
Organisation for Economic Co-operation
and Development.

Harriot, A., & Jones, M. (2016). Crime
and violence in Jamaica. IDB Series on
Crime and Violence in the Caribbean,
InterAmerican Development Bank,
Institutions for Development and Country
Department Caribbean Group. https://
doi.org/10.18235/0000333

Hashmi, S. (2013). Adolescence: An age of
storm and stress. Psychology .
https://www.semanticscholar.org/
paper/ Adolescence%3A-An-Age-
of-Storm-and-Stress-Hashmi/

55

b50ca3b72de9b286242b97caf83b6bb7fled17de

Hofer, C., Eisenberg, N., & Reiser, M. (2010).
The role of socialisation, effortful control,
and ego resiliency in French adolescents’
social functioning. Journal of Research on
Adolescence, 20(3), 555-582. https://doi.
org/10.1111/j.1532-7795.2010.00650.x

Jamaica Education Transformation
Commission. (2021). The Reform of
Education in Jamaica. https://opm.gov.jm/
wp-content/uploads/flipbook/jetc-reform-
of-education-injamaica-2021-abridged/
PDF.pdf

Jamaica Information Service. (2006).
Secondary Schools Enhancement Project:
Closing the Gap Between Traditional and
Upgraded Schools — Jamaica Information
Service. Jamaica Information Service.
https://jis.gov.jm/secondaryschools-
enhancement-project-closing-the-gap-
betweentraditional-and-upgraded-schools/

Knight, J., & Rapley, 1. (2007). Educational
reform in Jamaica: recommendations from
Ireland, Finland & Singapore. Working
Paper. Caribbean Policy Research Institute

Landgren, K. (2005). The protective
environment: Development support for
child protection. Human Rights Quarterly,
27(1), 214-248. https://doi.org/10.1353/
hrg.2005.0007

Ledesma, J. (2014). Conceptual frameworks
and research models on resilience in
leadership. SAGE Open, 4(3). https://doi.
org/10.1177/2158244014545464

Leppakari, M. (2013). Resilience — A key skill
for education and job: Country Report
Finland. SwayWay. http://www.resilience-
project.eu/uploads/media/Resilience_
Country_ Report_FI.pdf

Lerner, R. M., Fisher, C. B., & Weinberg, R. A.
(2000). Toward a science for and of the
people: Promoting civil society through
the application of developmental science.
Child Development, 71(1), 11-20.
https://doi.org/10.1111/14678624.00113



56

Lerner, R., & Lerner, J. (2011). The positive
development of youth: Report on the
findings from the first seven years of the
4-H study of positive youth development.
Tufts University, Institute for Applied
Research in Youth Development.
https://doi: 10.1177/0272431604272461

Masten, A. S., & Garmezy, N. (1985). Risk,
vulnerability, and protective factors
in developmental psychopathology.

In B. B. Lahey & A. E. Kazdin (Eds.),
Advances in clinical child psychology
(pp. 1-52). Plenum Press. https://doi.
org/10.1007/978-1-4613-9820-2_1
McFarlane, S. J., Kim, S., Schneider, K. K.,
& Dubey, S. (2019). Cultural factors

influencing teenage pregnancy in Jamaica.

Culture, Health & Sexuality, 21(8), 929-
945. https://doi.org/10.1080/13691058.
2018.1529333

MesSkauskiene, A. (2017). The influence
of educational teacherlearner
interaction on adolescent self-esteem.
Pedagogika , 126(2). https://doi.
org/10.15823/p.2017.23

Mezulis, A. H., Funasaki, K. S., Charbonneau,
A. M., & Hyde, J. S. (2010). Gender
differences in the cognitive vulnerability
stress model of depression in the
transition to adolescence. Cognitive
Therapy and Research, 34(6), 501-513.
https://doi.org/10.1007/s10608-009-
9281-7

Ministry of Education & Youth. (2021).
Partnership Initiatives — Ministry
of Education and Youth. Ministry of
Education & Youth. https://moey.gov.jm/
partnership-initiatives/#

National Education Inspectorate (2015).
Chief Inspector Baseline Report. Ministry
of Education Jamaica, National Education
Inspectorate.

Small Bartley

OECD. (2020). Youth and COVID-19:
Response, recovery and resilience.
Organisation of Economic Co-operation
and Development. Retrieved from https://
read.oecd-ilibrary. org/view/?ref=134_134356-
ud5kox3g26&title=Youthand-COVID-19-
Response-Recovery-and-Resilience&_
ga=2.87320792.1702319094.1622655821-
2104684897.1621812907

O’Leary, V. E. (1998). Strength in the
face of adversity: Individual and
social thriving. Journal of Social
Issues, 54(2), 425-446. https://doi.
org/10.1111/j.1540-4560.1998.tb01228.x

Parker, M., & Alfaro, P. (2021). Education
during the Covid-19 pandemic: Access,
inclusion and psychosocial support.
https://www.cepal.org/sites/default/
files/events/files/ education_during_the_
covid-19_pandemic.pdf

Peng, X. E., & Simpson-Bell, C. (2022).
Assessing the Impact of Business Closures
on COVID-19 Outcomes. IMF Working
Papers. International Monetary Fund.
https://doi.org/10.5089/9798400213472.001

PIOJ. (2009). Vision 2030 Jamaica: National
development plan. https://www.pioj.gov.
jm/wp-content/uploads/2019/08/ Vision-
2030-Jamaica-NDP-Full-No-Cover-web.pdf

Pottinger, A. (2012). Children’s exposure to
violence in Jamaica: Over a decade of
research and interventions. West Indian
Medical Journal, 61(4), 369-371.
https://doi.org/10.7727/wimj.2012.146

Pottinger, A., & Gordon Stair, A. (2009,
September). Bullying of students by
teachers and peers and its effect on the
psychological well-being of students
in Jamaican schools. Journal of School
Violence, 8(4).
https://doi.org/10.1080/15388220903130155

Power, M., Cleary, D., & Fitzpatrick, C. (2008,
January). Mental health promotion in Irish
schools: A selective review. Advances in
School Mental Health Promotion, 1(1).
https://doi.org/10.1080/175473
0X.2008.9715718



Examining the School Climate Influence

Richter, M., Erhart, M., Vereecken, C. A,,
Zambon, A., Boyce, W., & Gabhainn, S. N.
(2009). The role of behavioural factors in
explaining socioeconomic differences in
adolescent health: A multilevel study in
33 countries. Social Science & Medicine,
69(3), 396-403. https://doi.org/10.1016/].
socscimed.2009.05.023

Rutter, M. (1987). Psychosocial resilience and
protective mechanisms. American Journal
of Orthopsychiatry, 57(3), 316-331.
https://doi.org/10.1111/j.1939-0025.1987.
tb03541.x

Rutter, M. (2000). Resilience reconsidered:
Conceptual considerations, empirical
findings, and policy implications. In
S. J. Meisels (Ed.), Handbook of Early
Childhood Intervention (pp. 651-682).
Cambridge University Press. https://doi.
org/10.1017/cbo9780511529320.030

Samms-Vaughan, M. E., Jackson, M. A., &
Ashley, D. E. (2005). Urban Jamaican
children’s exposure to community
violence. The West Indian Medical Journal,
54(1), 14-21. https://doi.org/10.1590/
s0043-31442005000100004

Schwarzer, R., & Warner, L. M. (2013).
Perceived self-efficacy and its relationship
to resilience. In S. Prince-Embury & D. H.
Saklofske (Eds.), Resilience in Children,
Adolescents, and Adults: Translating
Research into Practice. Springer.
https://doi.org/10.1007/978-1-4614-
4939-3_10

Segal, B. M., & Stewart, J. C. (1996).
Substance use and abuse in adolescence:
An overview. Child Psychiatry and Human
Development, 26(4), 193-210. https://
doi.org/10.1007/ BF02353237

Schein, E. H. (2009) The Corporate Culture
Survival Guide. Josey Bass.

Small-Bartley, M. (2010). How socioeconomic
status, exposure to violence and family
structure influence depressive symptoms
in children. International Journal of Arts
and Sciences, 3(8), 302-319.

57

Smetana, J., Robinson, J., & Rote, W.
(2014). Socialisation in Adolescence. In
J. Grusec & P. Hastings (Eds.), Handbook
of Socialisation. Guilford Publications.
https://www.sas. rochester.edu/psy/
people/faculty/smetana_judith/ assets/
pdf/SmetanaEtal_2015_Socialization.pdf

Smith, D. E., & Green, K. E. (2007). Violence
among youth in Jamaica: A growing
public health risk and challenge. Revista
Panamericana de Salud Publica, 22(6).
https://doi. org/10.1590/s1020-
49892007001100010

Smith, D., & Moore, T. (2013). Parenting style
and psychosocial outcomes in a sample
of Jamaican adolescents. International
Journal of Adolescence and Youth, 18(3).
https://doi.org/10.1080/02673843.2012.
682593

Smyth, B., Shannon, M., & Dolan, P. (2015,
September 24). Transcending borders:
Social support and resilience, the case of
separated children. Transnational Social
Review: A Social Work Journal, 5(3), 274-
295. https://doi.org/10.1080/21931674.2
015.1074430

Steinberg, L. (2020). Adolescence: Twelfth
Edition. McGraw-Hill Education

Stewart, F. (2013). Capabilities and human:
Beyond the individual. The critical role of
social institutions and social competencies.
Occasional Paper, UNDP.

Sutcliffe, & Vogus, T. (2003). Organising for
resilience. In R. E.

Quinn (Ed.), Positive organisational
scholarship: Foundations of a new
discipline. Berrett-Koehler.
https://www.researchgate.net/
publication/235792901_Sutcliffe_K_M_
and_T_J_Vogus_2003_0Organizing_for_
Resilience_Positive_ Organizational_
Scholarship_Foundations_of_a_New_
Discipline_K_S_Cameron_J]_E_Dutton_
and_R_E_Quinn_San_Francisco_CA_
Berrett-Koehler_94-



58

Tingling, M. (2015, June 15). Govt investing
in upgrading secondary schools. Jamaica
Information Service . Retrieved from:
https://jis.gov.jm/govt-investing-
upgrading-secondaryschools/

Tsai, K. M., Telzer, E. H., & Fuligni, A. J.
(2012). Continuity and discontinuity in
perceptions of family relationships from
adolescence to young adulthood. Child
Development, 84(2), 471-484.
https://doi.org/10.1111/j.1467-
8624.2012.01858.x

United Nations. (1990). Convention on the
Rights of the Child.

United Nations. https://www.ohchr.org/en/
instrumentsmechanisms/instruments/
convention-rights-child

United Nations. (2022). Do you know all
17 SDGs? United Nations. https://sdgs.
un.org/goals

UNESCO. (2020, July). UNESCO COVID-19
education response: how many students
are at risk of not returning to school?

Advocacy paper. UNESDOC Digital Library.

https://unesdoc.unesco.org/ark:/48223/
pf0000373992
UNFPA. (2017). Country brief: Jamaica.
United Nations Population Fund.
Ungar, M. (1995). A naturalistic study
of the relationship between the
process of empowerment and mental
health during adolescence Youth &
Society, 32(2), 228-252. https://doi.
org/10.1177/0044118x00032002005
Ungar, M. (2008). Resilience across cultures.
The British Journal of Social Work, 38(2).
https://doi.org/10.1093/bjsw/bcl343
Ungar, M. (2011). The social ecology of
resilience: Addressing contextual and
cultural ambiguity of a nascent construct.
The American Journal of Orthopsychiatry,
81(1), 1-17. https://doi.org/10.1111/
j.1939-0025.2010.01067.x

Small Bartley

Ungar, M. (2012). The social ecology of
resilience: A handbook of theory and
practice. Springer.

Ungar M. (2015). Social ecological complexity
and resilience processes. The Behavioral
and brain sciences, 38, el124. https://doi.
org/10.1017/50140525X14001721

Ungar, M., Brown, M., Liebenberg, L., Cheung,
M., & Levine, K. (2008). Distinguishing
differences in pathways to resilience
among Canadian youth. Canadian Journal
of Community Mental Health, 27(1), 1-13.
https://doi.org/10.7870/cjcmh-2008-0001

Ungar, M., Theron, L., & Didkowsky, N.
(2011). Adolescents’ precocious and
developmentally appropriate contributions
to their families’ well-being and resilience
in five countries. Family Relations, 60(2),
231-246. https://doi.org/10.1111/
j.1741-3729.2010.00645.x

Ungar, M., Theron, L. C., Murphy, K. M.,

& Jefferies, P. (2021). Researching
Multisystemic Resilience: A Sample
Methodology. Frontiers in Psychology,
11. https://doi.org/10.3389/
fpsyg.2020.607994

UNICEF. (n. d.). Social protection. Our
vision: every Jamaican child is adequately
protected from the detrimental impact of
poverty and exploitation and benefits from
equitable policies. Retrieved November
2021, from UNICEF:
https://www.unicef.org/ jamaica/social-
protection

UNICEF. (2011). Jamaica: Multiple Cluster
Survey. https://www.unicef.org/jamaica/
media/601/file/%20 MICS-Jamaica-
Multiple-Indicator-Cluster-Survey-2011.
pdf

UNICEF. (2012). Enabling environments.
Retrieved October 2018, from UNICEF.
https://www.unicef.org/adolescence/
index_environments.html



Examining the School Climate Influence

UNICEF. (2018). Situation analysis of
Jamaican children. UNICEF. Retrieved
October 2018, from https://www.
unicef.org/ jamaica/UNICEF_20180618_
SituationAnalysis_web.pdf

UNICEF. (2021). UNICEF renews call for
ban on corporal punishment. Retrieved
October 2021, from: https://www.unicef.
org/jamaica/press-releases/unicefrenews-
call-ban-corporal-punishment

United Nations. (2022). Goal 4 | Department
of Economic and Social Affairs. United
Nations. https://sdgs.un.org/goals/goal4

United Nations Development Programme.
(2022). Country insights. https://hdr.
undp.org/data-center/countryinsights#/
ranks

Vaughan-Johnston, T. I., Lambe, L., Craig,
W., & Jacobson, J. A. (2020). Self-esteem
importance beliefs: A new perspective on
adolescent self-esteem. Self and Identity,
1-22. https://doi.org/10.1080/15298868.
2019.1711157

WHO. (2012). Social determinants of health
and well-being among young people.
World Health Organization. https://
www.euro.who.int/__data/assets/pdf_
file/0003/163857/Social-determinants-
of-health-and-wellbeing-among-young-
people.pdfHealth behaviour in schoolaged
children (HBSC) study: International
report from the 2009/2010 survey

59

WHO. (2016). Adolescent development.
World Health Organization. Retrieved
January 2018 from: http://www.who.
int/ maternal_child_adolescent/topics/
adolescence/ development/en/

Weiland, B. J., Nigg, J. T., Welsh, R., Yau, W.-
Y. W., Zubieta, J.-K,,

Zucker, R. A., & Heitzeg, M. (2012). Resiliency
in adolescents at high risk for substance
abuse: Flexible adaptation via subthalamic
nucleus and linkage to drinking and drug
use in early adulthood. Alcoholism Clinical
& Experimental Research, 36(8), 1355-
1364. https://doi.org/10.1111/j.1530-
0277.2012.01741.x

Wilson, S. M., & Peterson, P. (2006). Theories
of learning and teaching: What do they
mean for educators? https://files.eric.
ed.gov/fulltext/ED495823.pdf

Wilson-Mitchell, K., Bennett, J., & Stennett,
R. (2014). Psychological health and
life experiences of pregnant adolescent
mothers in Jamaica. International Journal
of Environmental Research & Public
Health, 11(5), 11(5), 4729-4744.
https://doi.org/10.3390/ijerph110504729




